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Welcome! 

Presenter
Presentation Notes
Key Points:Introduce selfEstablish credibilityDo NOT spend more than 1 minute or so



Who are you? 
• K-5 Teacher 
• 6-12 Teacher 
• Administrator 
• Curriculum Director 
• ELA teacher in a high-stakes testing grade (3-8, 

English 10) 
• Other  

Turn to a shoulder buddy and share something 
you hope to gain from this session. 
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Outcomes for the Day 
• Become familiar with each level of Webb’s Depth 

of Knowledge 
• Identify the DOK needed in assessments and 

examine prototype assessments to ensure 
students are ready for the new 2014-15 ISTEP+ 
and beyond 

• Revise/Develop tasks and/or assessment items 
• Identify the range of DOK in ELA standards 
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Documents Needed 
• 2014 IN ELA Standards for your grade level 
• Assessment Blueprint for your grade level  
• Webb’s Depth of Knowledge Handout 
• Hess’ DOK Matrices (Reading/Writing) 
• SBAC Appendix C (excerpt) 
• Finding DOK Worksheet 
• Examples of your own classroom 

assessments 



Take Note 
1)This professional development was created to support 
teachers in their work with the NEW  2014 Indiana College and 
Career Readiness Standards.  There is no indication herein that 
Common Core standards are addressed.  Should participants 
find a reference to Common Core on any materials utilized in 
this training, it is merely because it is a valuable resource 
that also applies to the 2014 Indiana College and Career 
Readiness Standards and selected for use because of its value.  
2)  The materials comprising this College and Career Ready 
professional development series are provided by ESC of I as a 
service to its members for instructional use only.  ESC of I names 
and logos and all related trademarks, and other intellectual 
property are the property of ESC of I and cannot be used 
without its express prior permission. 
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Standards to Be Tested 
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IMAST is no longer an option.  ISTAR will be new. 
Science and Social Studies ISTEP 4-7 remains intact. 

IREAD-3 will continue to be a separate assessment measuring 
Indiana Reading standards. 

ECA will be eventually replaced by the new CCR tests in 2016. 
Acuity Predictive is being replaced by Acuity Readiness Tests. 

We must get ready for a new test on the  
new standards NOW! 

 

Grades 3-8, ECA           Grades 3-8, ECA       Grades 3-10 (11,12) 

Presenter
Presentation Notes
This applies to grades 3-8.  IDOE is still working on high school graduation exams.  



    Differences in New Assessments 

 

 

The 2014-15 ISTEP will assess the 2014 college and 
career readiness standards. 
 
The new ISTEP and the new tests for 2015-16 and 
beyond will require students to answer questions at 
much higher levels than we have seen on any other 
assessments.  
 
Technology-enhanced items will allow mastery to be 
measured in ways other than multiple choice items with 
one right answer. 
 
 
 

Presenter
Presentation Notes
Read the slide.�



Assessment Horizon 

NEW ISTEP 3-10 
http://www.in.gov/edroundtable/files/Education_Roundtable_--
_Assessment_Resolution-APPROVED.pdf 

 

ISTAR Replacement NCSC 
http://www.in.gov/edroundtable/files/Resolution_Regarding_ISTAR_Replacement.pdf 
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Presenter
Presentation Notes
Click the link to the first document and closely read through the Assessment Resolution approved by the Education Roundtable and the State Board of Education.  This tells us what to expect from the vendor who is granted the RFP for the new tests beginning in 2015-16.  Be sure to stress the interdisciplinary and applied manner for test content and skills. Ask if there is anyone in the room who teaches students who take ISTAR.  Let them know that ISTAR will also be replaced this year by NCSC and make sure they have connected with their special education support people to get thisinformation and training.

http://www.in.gov/edroundtable/files/Education_Roundtable_--_Assessment_Resolution-APPROVED.pdf
http://www.in.gov/edroundtable/files/Education_Roundtable_--_Assessment_Resolution-APPROVED.pdf
http://www.in.gov/edroundtable/files/Resolution_Regarding_ISTAR_Replacement.pdf


















Resources 
• The Standards  

• http://www.doe.in.gov/standards 
• Assessment blueprints and sample items 

• http://www.doe.in.gov/assessment/istep-grades-3-8 
• Expected soon for high school 

• Instructional and Assessment Guidance 
• http://www.doe.in.gov/assessment/istep-grades-3-8 

• Glossaries and sample problems 
• http://www.doe.in.gov/standards 
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Presenter
Presentation Notes
Make sure they know how to access the correlation documents.  They will work with these in great detail at the deconstructing standards workshop.  Open the ISTEP blueprint for ELA for grades which represent your sessions. Look at each column heading.  Look at the percent of questions from each section.  Then, read the descriptions in the middle column.  This is where the changes are.   I have unpacked the grade 7 document in the next few slides. Open the Instructional and Assessment Guidance and note the paragraphs at the top of each page stating what will be testing in March and May, what will be tested in May only, and what will be tested in the classroom only. ClassTechTips.com site has links to 13 great sites for accessing texts which would be appropriate for close reading. 

http://www.doe.in.gov/standards
http://www.doe.in.gov/assessment/istep-grades-3-8
http://www.doe.in.gov/assessment/istep-grades-3-8
http://www.doe.in.gov/standards


New for 3-8 ISTEP+ 
 
 
 
 
 
 
 
 

• http://experience-ccra-in.ctb.com/ 
 

http://experience-ccra-in.ctb.com/
http://experience-ccra-in.ctb.com/
http://experience-ccra-in.ctb.com/
http://experience-ccra-in.ctb.com/
http://experience-ccra-in.ctb.com/
http://experience-ccra-in.ctb.com/
http://experience-ccra-in.ctb.com/
http://experience-ccra-in.ctb.com/
http://experience-ccra-in.ctb.com/
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Shifts in 2014 IAS 
ELA/Literacy  

 
Explanation 

Where do we see evidence of this? 
Increase Reading of Non-
fiction Text   

Students read a true balance of informational and 
literary texts.  

Literacy Instruction in the 
Content Areas  

Students build knowledge about the world (discipline-
specific/content areas) through TEXT in addition to 
the teacher or activities  

Text-Dependent Questions & 
Answers  

Students engage in rich and rigorous evidence-based 
conversations and written tasks about text.  

Staircase of Complexity  
  

Students read the central, grade appropriate texts 
around which instruction is centered. Teachers are 
patient, create more time and space and support in 
the curriculum for close reading.  

Writing from Sources  Writing emphasizes use of evidence from sources to 
inform or make an argument.  

Academic Vocabulary   Students constantly build the transferable vocabulary 
they need to access grade level complex texts.  

Presenter
Presentation Notes
Place hard copy of this in workshop materials.  Read the first line and show the next slide which shows in the ISTEP blueprint we see this information. 



Balancing Informational & Literary Text  
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Presenter
Presentation Notes
Ask, what percent of reading questions will be based on literature?  What percent will be based on non-fiction?  From which disciplines will this non-fiction come?  Any of them.  They all have literacy standards, but we are likely to see science and social studies articles, chapters, primary and secondary sources, webpages, and videos. 
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Shifts in 2014 IAS 
ELA/Literacy  

 
Explanation 

Where do we see evidence of this? 
Balancing Informational  
& Literary Text   

Students read a true balance of informational and 
literary texts.  

Knowledge in the Disciplines   Students build knowledge about the world (domains/ 
content areas) through TEXT rather than the teacher 
or activities  

Staircase of Complexity  
  

Students read the central, grade appropriate texts 
around which instruction is centered. Teachers are 
patient, create more time and space and support in 
the curriculum for close reading.  

Text-Dependent Questions & 
Answers  

Students engage in rich and rigorous evidence based 
conversations and written tasks about text.  

Writing from Sources  Writing emphasizes use of evidence from sources to 
inform or make an argument.  

Academic Vocabulary   Students constantly build the transferable vocabulary 
they need to access grade level complex texts.  

Shifts in 2014 IAS 
ELA/Literacy  

 
Explanation 

Where do we see evidence of this? 
Increase Reading of Non-
fiction Text   

Students read a true balance of informational and 
literary texts.  

Literacy Instruction in the 
Content Areas  

Students build knowledge about the world (discipline-
specific/content areas) through TEXT in addition to 
the teacher or learning activities  

Text-Dependent Questions & 
Answers  

Students engage in rich and rigorous evidence-based 
conversations and written tasks about text.  

Staircase of Complexity  
  

Students read the central, grade appropriate texts 
around which instruction is centered. Teachers are 
patient, create more time and space and support in 
the curriculum for close reading.  

Writing from Sources  Writing emphasizes use of evidence from sources to 
inform or make an argument.  

Academic Vocabulary   Students constantly build the transferable vocabulary 
they need to access grade level complex texts.  

Presenter
Presentation Notes
Read the second line across and go to the next two slides to see evidence for this from IDOE document. 



Knowledge in the Disciplines 
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Knowledge in the Disciplines 
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Presenter
Presentation Notes
Here is an excerpt from the 7th grade science literacy standards.  You will see something similar in all content areas.  Every CTE set of standards includes information like this.  The literacy standards for social studies provide this type of information, too. 
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Shifts in 2014 IAS 
ELA/Literacy  

 
Explanation 

Where do we see evidence of this? 
Increase Reading of Non-
fiction Text   

Students read a true balance of informational and 
literary texts.  

Literacy Instruction in the 
Content Areas  

Students build knowledge about the world (discipline-
specific/content areas) through TEXT in addition to 
the teacher or learning activities  

Text-Dependent Questions & 
Answers  

Students engage in rich and rigorous evidence-based 
conversations and written tasks about text.  

Staircase of Complexity  
  

Students read the central, grade appropriate texts 
around which instruction is centered. Teachers are 
patient, create more time and space and support in 
the curriculum for close reading.  

Writing from Sources  Writing emphasizes use of evidence from sources to 
inform or make an argument.  

Academic Vocabulary   Students constantly build the transferable vocabulary 
they need to access grade level complex texts.  

Presenter
Presentation Notes
Read line 3 across, and go to the next slide. 



Text-Dependent Questions & Answers  
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Presenter
Presentation Notes
Again, we see on the blueprint that 64-94% of the questions on this year’s ISTEP will be based on the texts students read on that test. We must be asking students on a daily basis to perform the kinds of tasks presented in the description of this blueprint to get them in the habit of mind of reading this way.  This is not how we have taught them to read for ISTEP in the past.  What are strategies we have taught students for the test in the past?  Will those strategies work now?  We must break those old habits and get students to closely read, analyze texts, and provide evidence for their answers. 
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Shifts in 2014 IAS 
ELA/Literacy  

 
Explanation 

Where do we see evidence of this? 
Balancing Informational  
& Literary Text   

Students read a true balance of informational and 
literary texts.  

Knowledge in the Disciplines   Students build knowledge about the world (domains/ 
content areas) through TEXT rather than the teacher 
or activities  

Staircase of Complexity  
  

Students read the central, grade appropriate texts 
around which instruction is centered. Teachers are 
patient, create more time and space and support in 
the curriculum for close reading.  

Text-Dependent Questions & 
Answers  

Students engage in rich and rigorous evidence based 
conversations and written tasks about text.  

Writing from Sources  Writing emphasizes use of evidence from sources to 
inform or make an argument.  

Academic Vocabulary   Students constantly build the transferable vocabulary 
they need to access grade level complex texts.  

Shifts in 2014 IAS 
ELA/Literacy  

 
Explanation 

Where do we see evidence of this? 
Increase Reading of Non-
fiction Text   

Students read a true balance of informational and 
literary texts.  

Literacy Instruction in the 
Content Areas  

Students build knowledge about the world (discipline-
specific/content areas) through TEXT in addition to 
the teacher or learning activities  

Text-Dependent Questions & 
Answers  

Students engage in rich and rigorous evidence-based 
conversations and written tasks about text.  

Staircase of Complexity  
  

Students read the central, grade appropriate texts 
around which instruction is centered. Teachers are 
patient, create more time and space and support in 
the curriculum for close reading.  

Writing from Sources  Writing emphasizes use of evidence from sources to 
inform or make an argument.  

Academic Vocabulary   Students constantly build the transferable vocabulary 
they need to access grade level complex texts.  

Presenter
Presentation Notes
Read the 4th line across, and go to the next slide. 



Staircase of Complexity 
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Presenter
Presentation Notes
We see in the IDOE Educators’ Toolkit information on text complexity.  Indiana has not published its own set of grade band complexity ranges, but the CCSS defined college and career ready Lexile ranges.  I can’t imagine that IDOE would set standards lower than that since we want our students to be as prepared as students in other states and the ACT Reading between the Lines report showed that reading complex text independently was the number one predictor of success in post-secondary.  This is why we have literacy standards in all of our CTE courses, too.  The complexity of career texts, like the OSHA manual, is the same level as post-secondary (college) reading.
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Shifts in 2014 IAS 
ELA/Literacy  

 
Explanation 

Where do we see evidence of this? 
Balancing Informational  
& Literary Text   

Students read a true balance of informational and 
literary texts.  

Knowledge in the Disciplines   Students build knowledge about the world (domains/ 
content areas) through TEXT rather than the teacher 
or activities  

Staircase of Complexity  
  

Students read the central, grade appropriate texts 
around which instruction is centered. Teachers are 
patient, create more time and space and support in 
the curriculum for close reading.  

Text-Dependent Questions & 
Answers  

Students engage in rich and rigorous evidence based 
conversations and written tasks about text.  

Writing from Sources  Writing emphasizes use of evidence from sources to 
inform or make an argument.  

Academic Vocabulary   Students constantly build the transferable vocabulary 
they need to access grade level complex texts.  

Shifts in 2014 IAS 
ELA/Literacy  

 
Explanation 

Where do we see evidence of this? 
Increase Reading of Non-
fiction Text   

Students read a true balance of informational and 
literary texts.  

Literacy Instruction in the 
Content Areas  

Students build knowledge about the world (discipline-
specific/content areas) through TEXT in addition to 
the teacher or learning activities  

Text-Dependent Questions & 
Answers  

Students engage in rich and rigorous evidence-based 
conversations and written tasks about text.  

Staircase of Complexity  
  

Students read the central, grade appropriate texts 
around which instruction is centered. Teachers are 
patient, create more time and space and support in 
the curriculum for close reading.  

Writing from Sources  Writing emphasizes use of evidence from sources to 
inform or make an argument.  

Academic Vocabulary   Students constantly build the transferable vocabulary 
they need to access grade level complex texts.  

Presenter
Presentation Notes
Read line 5 across, and go to the next slide. 



Writing from Sources  
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Presenter
Presentation Notes
There will be no more prompts in which making up the answer or imagining you are in a situation will suffice.   Students’ writing will be in response to what they have read, and they will have to analyze those texts, find information to support their analysis of the texts, and cite that information in their writing.  Many of the old prompts we have used for ISTEP practice in the past are no longer useful.  Students should be writing about what they have read about each time they finish a text, and after they finish a unit or text set, they should be taught to write synthesizing information from across those texts.  Notice the “s” on texts.  They will be writing about more than one text.  



32 

Shifts in 2014 IAS 
ELA/Literacy  

 
Explanation 

Where do we see evidence of this? 
Balancing Informational  
& Literary Text   

Students read a true balance of informational and 
literary texts.  

Knowledge in the Disciplines   Students build knowledge about the world (domains/ 
content areas) through TEXT rather than the teacher 
or activities  

Staircase of Complexity  
  

Students read the central, grade appropriate texts 
around which instruction is centered. Teachers are 
patient, create more time and space and support in 
the curriculum for close reading.  

Text-Dependent Questions & 
Answers  

Students engage in rich and rigorous evidence based 
conversations and written tasks about text.  

Writing from Sources  Writing emphasizes use of evidence from sources to 
inform or make an argument.  

Academic Vocabulary   Students constantly build the transferable vocabulary 
they need to access grade level complex texts.  

Shifts in 2014 IAS 
ELA/Literacy  

 
Explanation 

Where do we see evidence of this? 
Increase Reading of Non-
fiction Text   

Students read a true balance of informational and 
literary texts.  

Literacy Instruction in the 
Content Areas  

Students build knowledge about the world (discipline-
specific/content areas) through TEXT in addition to 
the teacher or learning activities  

Text-Dependent Questions & 
Answers  

Students engage in rich and rigorous evidence-based 
conversations and written tasks about text.  

Staircase of Complexity  
  

Students read the central, grade appropriate texts 
around which instruction is centered. Teachers are 
patient, create more time and space and support in 
the curriculum for close reading.  

Writing from Sources  Writing emphasizes use of evidence from sources to 
inform or make an argument.  

Academic Vocabulary   Students constantly build the transferable vocabulary 
they need to access grade level complex texts.  

Presenter
Presentation Notes
Read line 6 across, and show the next slide. 



Academic Vocabulary 
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Presenter
Presentation Notes
We must continue to provide direct, explicit vocabulary instruction, but we also must teach students to determine meanings of words as they are used in the complex texts we have them reading.  Since we must increase the complexity of texts students are reading, we must have strategies for teaching students how to read texts, which often will be above their independent or instructional levels. How do we get students to comprehend text above their level?  How do we read complex texts?  By re-reading, by annotating, by taking notes, by talking with peers, by writing about what we have read.  These are the habits of mind we have as good readers.  These are the habits we must teach our students by teaching them close reading strategies so these strategies move from teacher strategies to student-owned strategies.  So,…read the next slide. 



Standards to Be Tested 
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How different will the new tests be? 

 
What level of rigor do the new standards require? 

Presenter
Presentation Notes
This applies to grades 3-8.  IDOE is still working on high school graduation exams.  



Today’s Essential Question 

How can understanding and applying Depth of Knowledge (DOK) 
raise and promote rigor in our curriculum and classrooms to 
support implementation of the 2014 ELA IAS CCR? 
 

• Identify elements of Bloom’s Taxonomy and Webb’s DOK  for 
Depth and Complexity of student thinking 

• Recognize the DOK levels and the criteria that constitute each 
level 

• Create Up-Leveled Tasks that require students to operate at 
Levels 2, 3, and 4 of DOK  

Presenter
Presentation Notes
Read the slide to preview the day. �



    Why Depth of Knowledge (DOK)? 

 

 

The 2014-15 ISTEP will assess the 2014 college and 
career readiness standards. 
 
The new ISTEP and the new tests for 2015-16 and 
beyond will require students to answer questions at 
much higher levels of DOK than we have seen on any 
other assessments.  
 
In this series of workshops, we will eventually revise our 
curriculum and assessments to align with the new 
college and career ready standards, but let’s start by 
understanding what demonstration of those standards 
may require.  
 
 

Presenter
Presentation Notes
Read the slide.�



 What Is Depth of Knowledge (DOK)? 

 

 

Mechanism to ensure that the intent of the 
standard and the level of student demonstration 
required by that standard matches the instruction 
and assessment items 
(required under NCLB) 
 

• To provide cognitive-processing ceiling 
(highest level students can be assessed) for 
item development 

• To ensure that teachers are teaching to a level 
that will promote student achievement  

 

Presenter
Presentation Notes
Read the slide.�



Important Facts about DOK 
• The DOK level of an item is determined by the task 

(defined by complex thinking and reasoning skills), 
not grade level or ability of the student. 

• An Item at DOK level 3 or 4 requires complex 
reasoning, strategic and extended thinking about the 
concepts of the content and a real world context, 
and especially at a level 4 that requires research, 
investigation and application often over an extended 
period of time using multiple sources.  

Presenter
Presentation Notes
Read the slide.�



DOK is NOT... 

• a taxonomy (Bloom’s) 
• about using “verbs” 
• the same as difficulty 

Presenter
Presentation Notes
Read the slide.�



Bloom’s Taxonomy and Webb’s DOK are both 
about rigor, but they are not direct correlations  

40 

Presenter
Presentation Notes
We have learned to use higher level Bloom’s verbs to increase rigor.  But, it is what comes after the verb that often makes the cognitive demand rigorous.  Even though it appears these descriptions line up very well, we can see in the next slide that there is low level understanding and understanding can go deeper.  There is low level application, and application can go deeper. 



It’s NOT about the verb... 

    The Depth of Knowledge is NOT 
determined by the verb, but by the 
context in which the verb is used and 
the depth of thinking required.  

 



DOK is about what follows the verb... 

What comes after the verb is more 
important than the verb itself. 

 
“Analyze this sentence to decide if the commas 

have been used correctly” does not meet the 
criteria for high cognitive processing. 

 
The student who has been taught the rule for using 

commas is merely using the rule. 
  
 



Depth of Knowledge and Verbs 

Recall and 
Reproduction 

 DOK 1 

Skills and 
Concepts/ Basic 

Reasoning  
DOK 2 

Strategic 
Thinking/ 
Complex 

Reasoning  
DOK 3 

Extended Thinking/ 
Reasoning  

DOK 4 

Students will 
apply knowledge 
of subject/verb 
agreement with 
both singular 
and plural 
subjects. 

Students will 
apply language 
appropriate to 
the content, 
purpose and 
audience. 

Students will 
apply idea 
development 
strategies 
appropriate to 
the form. 

Students will apply a 
suitable tone when 
maintaining a focused 
purpose and 
communicating with 
an authentic 
audience. 

Depth of Knowledge is not verb dependent.  It is based on the cognitive 
complexity of the standard. 
 
This table shows A Verb Across 4 DOK Levels to illustrate that DOK is 
not verb dependent. 
 



Depth of Knowledge and Verbs 

Depth of Knowledge is not verb dependent.  It is based on the 
cognitive complexity of the standard. 
 
This table shows A Verb Across 4 DOK Levels to illustrate that DOK 
is not verb dependent. 
 

Recall and 
Reproduction 

 DOK 1 

Skills and 
Concepts/ Basic 

Reasoning  
DOK 2 

Strategic 
Thinking/ 
Complex 

Reasoning  
DOK 3 

Extended Thinking/ 
Reasoning  

DOK 4 

Students will 
identify essential 
information 
needed to 
accomplish a 
task. 

Students will 
identify 
information in a 
passage that is 
supported by 
fact. 

Students will 
identify the 
appropriateness 
of an argument 
using supporting 
evidence. 

Students will identify 
interrelationships 
(themes, ideas, 
concepts) developed 
in more than one 
literary work. 
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Presenter
Presentation Notes
Have participants view their hand-out of this document and point out that there are examples of DOK 1-4 in many of the Bloom’s levels. Have a volunteer read the DOK 1 example of understand and then the DOK 4 example.Have a volunteer read the DOK 1 example of analyze and then the DOK 4 example. Have participants turn to a shoulder buddy and discuss the differences. 

mailto:khess@nciea.org
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Presenter
Presentation Notes
Have participants view their hand-out of this document and point out that there are examples of DOK 1-4 in many of the Bloom’s levels. Have a volunteer read the DOK 1 example of understand and then the DOK 4 example.Have a volunteer read the DOK 1 example of create and then the DOK 4 example. Have participants turn to a shoulder buddy and discuss the differences. 

mailto:khess@nciea.org


DOK is NOT... 

• a taxonomy (Bloom’s) 
• about using “verbs” 
• the same as difficulty 

Presenter
Presentation Notes
Read the slide.�



    Difficulty... 
 

Difficulty is usually a reference to how many 
students answer a question correctly. 
 
 

“How many of you know the definition of exaggerate?” 
    DOK 1 – recall  
If all of you know the definition, this question is an easy 
question. 
 
“How many of you know the definition of prescient?” 
    DOK 1 – recall  
If most of you do not know the definition, this question is a 
difficult question, but it is still DOK 1!   
 

Presenter
Presentation Notes
Review of DOK-Remind participants that DOK is  NOT determined by the verb but by the context in which the verb is used and the depth of thinking requiredWhat comes after  the verb is more important than the verb itself:Example:Analyze this sentence to decide if the verb is used correctly.Does not meet the criteria of high cognitive processing; student who has been taught the rule for using commas is merely using the ruleExamples:DOK 1- Describe the steps of the writing process. (Requires simple recall) DOK 2- Describe how two genres are alike and different. (Requires cognitive processing to determine the differences in the types of genre)DOK 3- Describe the relationships among the characters in a drama. (Requires deep understanding of the characters and a determination of how best to explain their relationships)



DOK is about intended outcome, not difficulty 
 
   DOK is a reference to the complexity of mental 

processing that must occur to answer a 
question, perform a task, or generate a product. 

 
• Adding is a mental process. 
   Knowing the rule for adding is the intended  
   outcome that influences the DOK. 
• Once someone learns the “rule” of how to 

multiply,  4 x 4 is DOK 1 and is also easy.  
Multiplying 4,678,895 x 9,578,885 is still a 
DOK 1 but may be more “difficult.” 

 



86% Tested: ELA 

Presenter
Presentation Notes
The table created by Smarter Balanced shows the number of standards in each grade level.  It shows which are measurable and which are eligible to be assessed.  In grade 3, there are 35 standards which can and will be tested and 7 which can not.  While Indiana will have its own state test, the Q & A to vendors who are writing proposals to build our test states that Indiana will lease its items.  That means items that follow the prototypes for college and career ready assessments will very likely be used, which means data like this will likely be true of our tests, too. 



ELA: DOK 3 
Would it surprise you to  know that 80% of items on 
ISTEP+ 2014 and prior were at DOK 1 and DOK 2? 

Presenter
Presentation Notes
Of those that will be tested in 3rd grade, 20 have skills that can be assessed at DOK 1.  27 have skill that can be assessed at DOK 2.  24 have skills that can be tested at DOK 3.  7 have skills that can be tested at DOK 4.  Notice an increase in DOK 4 items as we move up the grades.  Based on this information, if we are to prepare students for new assessments, much of our instructional time must be at level 3.  ISTEP+ previously tested 80% at levels 1 and 2. This shift requires us to make a change on a daily basis and to revise our assessment items if we are to have students ready for what they will see on the new 2015 ISTEP. 



Create Your Own Notes 
• Divide or fold paper into fourths. 
• Designate each quarter of the page to one level of DOK. 
• As we work through each level, jot down important ideas or 

key concepts that make sense to you. 

DOK 1 DOK 2 

DOK 3 DOK 4 



 

Presenter
Presentation Notes
Https://www.youtube.com/watch?v=dRAOefIDcxs Fold the blank paper at your table into fourths and label each section 1, 2, 3, 4.  As you watch the video, jot down a few key words about each level of DOK..

https://www.youtube.com/watch?v=dRAOefIDcxs


ACTIVITY 
 

Read about Level 1 in “Webb’s Depth of Knowledge Guide.”  
 

When do we seek “DOK 1”? 
 

What activities do you do in your class at this 
level?  Turn and talk with a shoulder buddy. 

Presenter
Presentation Notes
This article can be accessed at http:www/mde/k12/ms.us or http://redesign.rcu.misstate.eduContinue to add to your notes.  Allow about 8-10 min.



DOK 1 Cue Questions 

Presenter
Presentation Notes
Is there anything you want to add to your notes?



Level 1- Recall and Reproduction  

• DOK 1 requires recall of information, such as a 
fact, definition, term, or performance of a simple 
process or procedure. 
oYou could memorize something simple, or complex  

 
• DOK 1 can involve performing a routine 

procedure.  

Presenter
Presentation Notes
Do you have these things in your notes?



Level 1 Examples 
• Find facts explicitly stated in a text. 
• Describe the components of a group. 
• Identify elements from the periodic table from given 

facts. 
• Identify basic rules for performing subtraction of 

double digit numbers. 



ACTIVITY 
 

Read about Level 2 in “Webb’s Depth of Knowledge Guide.”  
 

What is the DIFFERENCE between 
DOK 1 and DOK 2? 

 
How does the role of the teacher change from DOK 1 to DOK 2? 

 
Turn to a shoulder buddy and discuss. 

Presenter
Presentation Notes
Continue to add to your notes.  Allow about 8-10 minutes for this activity.



DOK 2 Cue Questions 

Presenter
Presentation Notes
Is there anything you want to add to your notes?



Level 2 – Skills and Concepts 
• DOK 2 requires 
oOrganizing of information in some way  
oUsing some mental processing like determining  

relationships between items beyond recalling 
oItems can require students to make some 

decisions as to how to approach the question or 
problem.  DOK 1 + 2, there’s usually one ‘right’ answer. 

Presenter
Presentation Notes
Do you have these things in your notes?



Level 2 - Examples 
• Explain the cause-effect of a collision using 

Newton’s 2nd Law. 
• Distinguish fact from opinion in a text. 
• Compare tundra and arctic seasons.  
• Identify and summarize the major events, 

problem, solution, or conflicts in a literary text. 
 

What DOK 1 tasks are necessary for successfully 
completing these DOK 2 examples? 



ACTIVITY 
Read about DOK 3  in “Webb’s Depth of Knowledge Guide.”  

 
At your table, discuss your answer to the following: 

 
What is (are) the KEY INDICATOR(s)  

for DOK 3? 
(Be prepared to share one idea per table) 

Presenter
Presentation Notes
Continue to add to your notes.  Be prepared to share out by table abut the key indicator(s) for DOK 3.  Allow about 8-10 minutes.



DOK 3 Cue Questions 

Presenter
Presentation Notes
Is there anything you want to add to your notes?



Level 3 – Strategic Thinking 
• DOK 3 questions can have multiple ways to get to 

the right answer or multiple right answers. 

• DOK 3 requires deep understanding as exhibited 
through reasoning, planning, and more 
demanding cognitive reasoning. The cognitive 
demands are often complex and/or abstract.  

• DOK 3 questions often have more than one 
possible answer and often require  students to 
justify the response they give using and explaining 
evidence for their reasoning. 

Presenter
Presentation Notes
Do you have these things in your notes?



Level 3 - Examples 

• Create a children’s story that represents the 
characteristics of a culture 

• Develop a scientific model for the results of an 
experiment 

• Explain the most significant effect of WWII on the 
nations of Europe 

• Propose and evaluate solutions for a social 
problem 
 

 



ACTIVITY 
 

Read about DOK 4  in “Webb’s Depth of Knowledge Guide.”  
 

What would DOK 4 
look like in your class? 

How is it different from DOK 3? 
Share at your table.  

Presenter
Presentation Notes
Add to notes.  How do you measure mastery of standards at Level 4?  What are the challenges?



DOK 4 Cue Questions 

Presenter
Presentation Notes
Is there anything you want to add to your notes?



Level 4 – Extended Thinking 
• DOK 4 requires high cognitive demand and is very 

complex. Students are expected to make  
connections—relate ideas within the content or 
among content areas—and have to select or devise 
one approach among many alternatives on how the 
situation can be solved.  

 
• Due to the complexity of cognitive demand, DOK 4  

often requires an extended period of time. 

Presenter
Presentation Notes
Do you have these things in your notes?



Level 4 – Examples  
• Gather, analyze, organize, and interpret information 

from multiple (print and non-print sources) to draft 
a reasoned report. 

• Write a report that illustrates how multiple themes 
(historical, geographical, social) may be 
interrelated. 

• Develop generalizations of the results obtained or 
strategies we used and apply them to this new 
problem. 
How might this look in a summative assessment? 

In classroom practice? 
 



Let’s Play the DOK Challenge! 

Directions: 
• I will display a question or task. 
• Using your notes and what you have learned about 

DOK, you will decide what DOK level it is. (Group 
consensus) 

• Discuss within your group the evidence you have 
that makes you believe you have made the correct 
choice.  

• Indicate level by holding up DOK card (1, 2, 3, 4). 
• Be prepared to share your evidence. 

Presenter
Presentation Notes
Follow directions on slide.  Have DOK cards at each table, and have groups appoint a person to hold up the correct level when asked.



Grade 6 
Constructed Response: 
 
Describe a theme of the excerpt from 
The Wind in the Willows and how it is 
revealed.  
Support your answer with details from 
the excerpt. 

DOK 3-Textual 
Evidence 

Presenter
Presentation Notes
This is a DOK 3 because it requires students to support their answer the details (TEXTUAL EVIDENCE).



Grade 6 
Extended Response:  
 
At the end of the excerpt, Mole and Rat start off on 
their boat trip down the river. Imagine what  
happens. Based on what you have read about the 
characters and the setting, write a narrative that tells  
what happens during the journey down the river. You 
do not need to rewrite the beginning of the  
excerpt. 

DOK 4 – original product while applying what is 
learned from text 

Presenter
Presentation Notes
This is a DOK 4 because students are creating an original product while applying what they have learned about a text. 



 
 
 
Grade 6 
Writing Prompt:  
You have read the article about the first moon landing and a 
transcript of a phone conversation between  President Nixon and 
the astronauts. Some historians claim that the Apollo 11 trip to 
the moon is the most significant event of the twentieth century. 
Using information from BOTH the article and the  
telephone conversation, write an essay explaining the 
significance of this event. 
 
Be sure to include 
*  an explanation of the significance of the event 
*  support with relevant details from BOTH the article and the 
    telephone conversation 
*  an introduction, a body, and a conclusion 
 
 

DOK 4: original product, text 
evidence from 2 texts 

Presenter
Presentation Notes
This is a DOK 4 because students are creating an original product while citing TEXTUAL EVIDENCE from two texts. 



Grade 8 
Constructed Response:  
 
How does Buck change after he is rescued by 
John Thornton? Support your response with 
details from the excerpt. 
 
 
 
 

DOK 3:  textual evidence as 
support 

Presenter
Presentation Notes
This is a DOK 3 because students are citing TEXTUAL EVIDENCE to support their answers. 



Grade 8 
Extended Response:  
 
You have just read an excerpt from The Call of the Wild. How is 
Buck a reflection of John Thornton?  
 
Using examples from the excerpt, write an essay that discusses 
how Buck’s behavior is a result of his interactions with John 
Thornton and his dogs. Support your response with details from 
the excerpt. 
 
 

DOK 3:  original product 
with textual evidence 

Presenter
Presentation Notes
This is a DOK 3 because students are creating an original product while citing TEXTUAL EVIDENCE. 



Grade 8 
Writing Prompt:  
 
You have read the article “The Benefits of Homework.” The 
author makes the claim that homework can positively affect 
student performance in school. Think about the evidence the 
author provides and consider if it fully supports the claim. Using 
details from the article, write an argument analyzing how  
effectively the author supports this claim.  
 
Be sure to include 
* your position on how well the author supports the claim 
* details from the article to support your position 
* an introduction, a body, and a conclusion 
 
Click here to access the text, http://www.doe.in.gov/sites/default/files/standards/elagrade-
8writing-prompt-sample-item-benefits-homework.pdf 

DOK 3: original product, 
analyzing strength of author’s 
support, text evidence 

Presenter
Presentation Notes
This is a DOK 3 because students are creating an original product while analyzing the strength of the author’s support while citing TEXTUAL EVIDENCE.  This is not a 4 because it only includes one text and does not require an extended period of time to complete. 





Identify DOK Level & Evidence 
In the phrase “Choco-Yummies come alive and dance with glee,” 
what does glee mean? 
A.  joy      
B.  singers 
C.  strength 
D.  dancers 

 

Presenter
Presentation Notes
This question would be a DOK 2 because it requires interpretation, using context clues to identify the meanings of words. 



Identify DOK Level & Evidence 
In the phrase “Choco-Yummies come alive and dance with glee,” 
what does glee mean? 
A.  joy      
B.  singers 
C.  strength 
D.  dancers 

 

DOK 2 – Requires interpretation, using context clues to 
identify meanings of words. 

Presenter
Presentation Notes
This question would be a DOK 2 because it requires interpretation, using context clues to identify the meanings of words. 



Identify DOK Level & Evidence 
Which is true according to the Nutrition Facts chart? 
A.  Brown sugar is listed as an ingredient. 
B.  Servings have 25 grams of carbohydrates. 
C.  There are about 19 servings in each box. 
D.  There is more vitamin D than niacin. 

 

Presenter
Presentation Notes
This question would be a DOK 1 because students are locating information in the text.  You might have to point out the statement on the box. 



Identify DOK Level & Evidence 
Which is true according to the Nutrition Facts chart? 
A.  Brown sugar is listed as an ingredient. 
B.  Servings have 25 grams of carbohydrates. 
C.  There are about 19 servings in each box. 
D.  There is more vitamin D than niacin. 

 

DOK 1 – Locating information found directly in text. 

Presenter
Presentation Notes
This question would be a DOK 1 because students are locating information in the text.  You might have to point out the statement on the box. 



Identify DOK Level & Evidence 
On the Choco-Yummies cereal box, there are several examples of 
facts and opinions. 
 
a. List TWO statements from the box that are opinions. 
b. Explain how these TWO statements make customers want to 

buy and eat Choco-Yummies. 
 

Presenter
Presentation Notes
This would be a DOK 3 because students are asked to explain and connect ideas.  Part B requires a text-to-self connection. 



Identify DOK Level & Evidence 
On the Choco-Yummies cereal box, there are several examples of 
facts and opinions. 
 
a. List TWO statements from the box that are opinions. 
b. Explain how these TWO statements make customers want to 

buy and eat Choco-Yummies. 
 

DOK 3 – Students are required to explain and connect 
ideas.  Part B is a text-to-self connection. 

Presenter
Presentation Notes
This would be a DOK 3 because students are asked to explain and connect ideas.  Part B requires a text-to-self connection. 



Identify DOK Level & Evidence 
An artist can use colors to help create a mood or feeling in a painting. 
Three different color groups that an artist can use to help create a 
mood or feeling are WARM COLORS (such as red, yellow, and 
orange), COOL COLORS (such as blue, green, and violet) and 
NEUTRAL COLORS (such as black, brown, gray, and white). 
 
a. Name a part of the painting where the artist uses                         

WARM COLORS, a part where the artist uses                              
COOL COLORS, and a part where the artist 

       uses NEUTRAL COLORS. 
b.    Describe the mood or feeling of the artist’s  
       painting. Explain how the colors chosen by the 
       artist help create this mood or feeling. 
 

Charmion von Wiegand, Untitled (Cat in Window), n.d. Oil on canvas, 20 ¼ x 24 in. 
 Gift of Marion Hammett Smith, National Museum of Women in theArts. © The Estate of Charmion von Wiegand; Courtesy of Michael 
Rosenfeld Gallery, LLC, New York, NY. 
(Colors indoors are warm yellow, red, or neutral e.g., black and white cat. Outdoor colors are cool with are shades of blue, purple, and green, or neutral  
white snow, brown mailbox post, tree trunks, etc.) 

Presenter
Presentation Notes
Arts and Humanities Grade-5, item 8-Depth Of Knowledge Level 3Core Content 4.1 code AH-05-1.4.1This item requires that students recognize color groups, make an interpretation of the mood created with the use of color and then explain or justify their interpretation.You might ask what could make this a 4.  



Identify DOK Level & Evidence 
An artist can use colors to help create a mood or feeling in a painting. 
Three different color groups that an artist can use to help create a 
mood or feeling are WARM COLORS (such as red, yellow, and 
orange), COOL COLORS (such as blue, green, and violet) and 
NEUTRAL COLORS (such as black, brown, gray, and white). 
 
a. Name a part of the painting where the artist uses                         

WARM COLORS, a part where the artist uses                              
COOL COLORS, and a part where the artist 

       uses NEUTRAL COLORS. 
b.    Describe the mood or feeling of the artist’s  
       painting. Explain how the colors chosen by the 
       artist help create this mood or feeling. 
 

DOK 3 – requires that students recognize color groups, make an 
interpretation of the mood created with the use of color and 
then explain or justify their interpretation. (What could make this 
a 4?) 

Presenter
Presentation Notes
Arts and Humanities Grade-5, item 8-Depth Of Knowledge Level 3Core Content 4.1 code AH-05-1.4.1This item requires that students recognize color groups, make an interpretation of the mood created with the use of color and then explain or justify their interpretation.You might ask what could make this a 4.  



 



 

Presenter
Presentation Notes
DOK 4 multiple sources



 

Presenter
Presentation Notes
DOK 4 multiple sources



 

DOK 4 
WHY? 

Presenter
Presentation Notes
DOK 4 multiple sources



DOK and Assessments 
 
 
DOK 1:  
• Selected Response 
• Technology Enhanced Items 
• Short Constructed  

     Response 
DOK 2: 
• Technology Enhanced Items 
• Selected Response asking for relationships or comparing points of view 

requiring reasoning 
• Constructed Response (short and long); especially straight summary 

DOK 3/DOK 4: 
• Selected Response or Technology Enhanced Items asking for evidence, 

relationships, or comparing points of view requiring strategic thinking 
• Long Constructed Response 
• Performance Tasks 

 

Presenter
Presentation Notes
How might each level of DOK be measured in a summative assessment?

http://www.google.com/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=PbRc86n9--cyXM&tbnid=kPAyOfBJ4mmx6M:&ved=0CAUQjRw&url=http://www.assessment.uconn.edu/&ei=yOpBUf2GAonlyQH84YCQAw&psig=AFQjCNEVV5Sfk_1LrH7_4oVEGt6tCtwBaw&ust=1363360824172925


• Students begin by reading an anchor text that introduces the 
topic.   

• Multiple Choice and Technology Enhanced items ask students 
to gather key details about the passage to support their 
understanding. 

• Students read two additional sources and answer a few 
questions about each text to learn more about the topic, so 
they are ready to write the final essay and to show their 
reading comprehension.  

• Finally, students mirror the research process by synthesizing 
their understandings into a writing that uses textual evidence 
from the sources. 

 

Understanding the Research Simulation Task 
in Prototype Items 
Getting to DOK 4 



 

Grade 3 
• Two of the sample items measure student understanding of 

an excerpt from a book titled.   
 
• The Prose Constructed Response (PCR) item also measures 

student understanding of “The Peanut Man,” an article about 
George Washington Carver. 

 

 

Texts Worth Reading: 

Presenter
Presentation Notes
Let’s look at some prototype examples at various levels.



Grade 3, Item #1—Part  A 
The article includes these details about life:  
• She wrote newspaper articles to tell others about what she saw in 

Alaska to inform those who had not been there. (paragraph 1) 
• She wrote the first guidebook about Alaska. (paragraph 1) 
• She was the first woman to work at the National Geographic Society, 

where she wrote many articles and books. (paragraph 11) 
  
     What do these details help show about? 
a) They show that she shared the benefits of her experiences with 

others.*  
b) They show she had many important jobs during her lifetime, but 

becoming a photographer was one of her proudest moments. 
c) They show that her earlier travels were more exciting than the 

work she did later in her life 

Presenter
Presentation Notes
Have participants read Part A and then Part B. 



Grade 3, Item #1—Part B 

Ideas from paragraphs 1 and 11 were used to help you learn about her. 
Click on two other paragraphs that include additional support for the 
answer in Part A. There are more than two paragraphs that include 
additional support, but you need to only choose two.  
 

IAS.3.RN.2.2 

IAS.3.RN.2.1 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3. 



Grade 3, Item #1—Part B 

Ideas from paragraphs 1 and 11 were used to help you learn about her. 
Click on two other paragraphs that include additional support for the 
answer in Part A. There are more than two paragraphs that include 
additional support, but you need to only choose two.  
 

IAS.3.RN.2.2 

IAS.3.RN.2.1 

DOK 3  

Presenter
Presentation Notes
 Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3. 



Grade 3, Item #2—Part A 
Which statement best describes how the events in paragraphs 13 
through 15 are related to each other? 
 
a) They explain how Washington, D.C., would change if cherry 

trees were planted around the city. 
b) They show that  found a new way to get cherry trees planted 

in Washington, D.C.* 
c) They compare the ways  and Mrs. Taft tried to add beauty to 

Washington, D.C. 
d) They describe how Mr. gave  the idea to bring cherry trees to 

Washington, D.C. 

Presenter
Presentation Notes
Have participants read Part A and then Part B. 



Grade 3, Item #2—Part B 

Which sentence from the article best supports the answer in Part A? 
 
 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 2. 



Grade 3, Item #2—Part B 

Which sentence from the article best supports the answer in Part A? 
 
 DOK 2  

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 2. 



Item 2 Standards 

IAS.3.RN.2.3 

IAS.3.RN.2.1 



Grade 3, Item #3 
You have read two texts about famous people in American 
history who solved a problem by working to make a change.   
Write an article for your school newspaper describing how she 
and  faced challenges to change something in America.  
 

• In your article, be sure to describe in detail why some 
solutions they tried worked and others did not work.   

• Tell how the challenges each one faced were the same 
and how they were different. 

 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 4. 



Grade 3, Item #3 
You have read two texts about famous people in American 
history who solved a problem by working to make a change.   
Write an article for your school newspaper describing how she 
and  faced challenges to change something in America.  
 

• In your article, be sure to describe in detail why some 
solutions they tried worked and others did not work.   

• Tell how the challenges each one faced were the same 
and how they were different. 

 

DOK 4  

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 4. 



 

Grade 6 
• Julie of the Wolves was a winner of the Newbery Medal in 

1973.  
 

• This text, about a young Eskimo girl surviving on her own in 
the tundra by communicating with wolves, offers a story 
rich with characterization and imagery that will appeal to a 
diverse student population. 

 

Texts Worth Reading: 

102 



Grade 6, Item #1—Part A 

Which statement best describes the central idea of the text? 
 
a) Miyax is far from home and in need of help. * 
b) Miyax misses her father and has forgotten the lessons he 

taught her. 
c) Miyax is cold and lacks appropriate clothing. 
d) Miyax is surrounded by a pack of unfriendly wolves. 

 

Presenter
Presentation Notes
Have participants read Part A and then Part B. 



Grade 6, Item # 1—Part B 
Which sentence best helps develop the central idea? 
 
a) “Miyax pushed back the hood of her sealskin parka and 

looked at the Arctic sun.” 
b) “Somewhere in this cosmos was Miyax; and the very life in 

her body, its spark and warmth, depended upon these 
wolves for survival.”* 

c) “The next night the wolf called him from far away and her 
father went to him and found a freshly killed caribou.” 

d) “He had ignored her since she first came upon them, two 
sleeps ago.” 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 2. 



Grade 6, Item # 1—Part B 
Which sentence best helps develop the central idea? 
 
a) “Miyax pushed back the hood of her sealskin parka and 

looked at the Arctic sun.” 
b) “Somewhere in this cosmos was Miyax; and the very life in 

her body, its spark and warmth, depended upon these 
wolves for survival.”* 

c) “The next night the wolf called him from far away and her 
father went to him and found a freshly killed caribou.” 

d) “He had ignored her since she first came upon them, two 
sleeps ago.” 

DOK 2  

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 2. 



Grade 6, Item #2—Part A 
What is the purpose of this sentence in paragraph 1: “No roads 
cross it; ponds and lakes freckle its immensity”? 
 
a) It illustrates the theme that human beings should keep the 

natural world pure and unpolluted.  
b) It shows how beautiful the setting seems to Miyax.  
c) It helps develop the theme that nature connects all living 

things together. 
d) It emphasizes how the setting of the story creates great 

challenges for Miyax.* 

Presenter
Presentation Notes
Have participants read Part A and then Part B. 



Grade 6, Item #2—Part B 
Which other sentence from the story serves a similar purpose? 
 
a) “Quietly she put down her cooking pot and crept to the top 

of a dome-shaped frost heave, one of the many earth 
buckles that rise and fall in the crackling cold of the Arctic 
winter.” 

b) “They were wagging their tails as they awoke and saw each 
other.” 

c) “Winds scream across it, and the view in every direction is 
exactly the same.”* 

d) “Unfortunately, Miyax’s father never explained to her how 
he had told the wolf of his needs.” 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3. 



Grade 6, Item #2—Part B 
Which other sentence from the story serves a similar purpose? 
 
a) “Quietly she put down her cooking pot and crept to the top 

of a dome-shaped frost heave, one of the many earth 
buckles that rise and fall in the crackling cold of the Arctic 
winter.” 

b) “They were wagging their tails as they awoke and saw each 
other.” 

c) “Winds scream across it, and the view in every direction is 
exactly the same.”* 

d) “Unfortunately, Miyax’s father never explained to her how 
he had told the wolf of his needs.” 

DOK 3  

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3. 



Grade 6, Item #3—Part A  
(Prototype) 

What does the word regal mean as it is used in the passage? 
 

a) generous 
b) threatening 
c) kingly* 
d) uninterested 

 

Presenter
Presentation Notes
Have participants read Part A and then Part B. 



Grade 6, Item #3—Part B 
(Prototype) 
Which of the phrases from the passage best helps the reader 
understand the meaning of regal? 
  
a) “wagging their tails as they awoke” 
b) “the wolves, who were shy” 
c) “their sounds and movements expressed goodwill” 
d) “with his head high and his chest out”* 

 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 2. 



Grade 6, Item #3—Part B 
(Prototype) 
Which of the phrases from the passage best helps the reader 
understand the meaning of regal? 
  
a) “wagging their tails as they awoke” 
b) “the wolves, who were shy” 
c) “their sounds and movements expressed goodwill” 
d) “with his head high and his chest out”* 

 

DOK 2  

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 2. 



Grade 6, Item #4—Part A 
(Prototype) 

Based on the passage from Julie of the Wolves, how does Miyax 
feel about her father? 
 
a) She is angry that he left her alone. 
b) She blames him for her difficult childhood. 
c) She appreciates his thorough knowledge of nature.* 
d) She is grateful that he planned out her future. 

 

Presenter
Presentation Notes
Have participants read Part A and then Part B. 



Grade 6, Item #4—Part B 
(Prototype) 

Which sentence from the passage best shows Miyax’s feelings for 
her father?” 
 
a) “She had been lost without food for many sleeps on the 

North Slope of Alaska.” 
b)  “This could be done she knew, for her father, an Eskimo 

hunter, had done so.”* 
c) “Unfortunately, Miyax’s father never explained to her how 

he had told the wolf of his needs.” 
d) “And not long afterward he paddled his kayak into the Bering 

Sea to hunt for seal, and he never returned.” 
 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3.  



Grade 6, Item #4—Part B 
(Prototype) 

Which sentence from the passage best shows Miyax’s feelings for 
her father?” 
 
a) “She had been lost without food for many sleeps on the 

North Slope of Alaska.” 
b)  “This could be done she knew, for her father, an Eskimo 

hunter, had done so.”* 
c) “Unfortunately, Miyax’s father never explained to her how 

he had told the wolf of his needs.” 
d) “And not long afterward he paddled his kayak into the Bering 

Sea to hunt for seal, and he never returned.” 
 DOK 3  

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3.  



Grade 6, Item #5—Part A 
(Prototype) 
Choose one word that describes Miyax based on evidence from 
the text. There is more than one correct choice listed below. 
 

a) reckless 
b) lively 
c) imaginative* 
d) observant* 
e) impatient 
f) confident 

 
 
 
 

 

Presenter
Presentation Notes
Have participants read Part A and then Part B. 



Grade 6, Item #5—Part B 
(Prototype revised to create sample item) 

Drag and drop two details from the passage that support your 
response to Part A into the box labeled “Supporting Details.” 
 

Supporting Details 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3. 



Grade 6, Item #5—Part B 
(Prototype revised to create sample item) 

Drag and drop two details from the passage that support your 
response to Part A into the box labeled “Supporting Details.” 
 

Supporting Details 

DOK 3  

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3. 



Grade 6, Item #6 
(Prototype) 

In the passage, the author developed a strong character named 
Miyax. Think about Miyax and the details the author used to create 
that character. The passage ends with Miyax waiting for the black 
wolf to look at her. 
Write an original story to continue where the passage ended. In 
your story, be sure to use what you have learned about the 
character Miyax as you tell what happens to her next. 

 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 4 because they are creating an original work drawing on everything they know about the text and literary elements. 



Grade 6, Item #6 
(Prototype) 

In the passage, the author developed a strong character named 
Miyax. Think about Miyax and the details the author used to create 
that character. The passage ends with Miyax waiting for the black 
wolf to look at her. 
Write an original story to continue where the passage ended. In 
your story, be sure to use what you have learned about the 
character Miyax as you tell what happens to her next. 

 

DOK 4  

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 4 because they are creating an original work drawing on everything they know about the text and literary elements. 



• Range: Example of assessing reading across the disciplines and 
helping to satisfy the 70%-30% split of informational text to 
literature at the 9-11 grade band (Note: Although the split is 70%-30% in 
grades 9-11, disciplines such as social studies and science focus almost solely on 
informational text.  English Language Arts Teachers will have more of a 50%-50% 
split between informational and literary text, with informational text including 
literary non-fiction such as memoirs and biographies.) 

 

• Quality: The texts in this set about Abigail Adams represent 
content-rich nonfiction on a topic that is historically significant. 

 

• Complexity: Quantitatively and qualitatively, the passages have 
been validated and deemed suitable for use at grade 11. 

 

Texts Worth Reading: 
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In paragraph 8 of “Abigail Smith Adams,” Abigail Adams is 
called an “advocate for females.” What is the meaning of 
advocate for females as used in this paragraph?  
 

a) promoter of women’s rights * 
b) counselor for women who lack rights 
c) revolutionary demanding women’s control of 

government 
d) campaigner for women running for political office 

 

High School—History Texts 
Sample Item #1—Part A 
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Presenter
Presentation Notes
Use the slides that best match the grade level of your audience.  For primarily elementary audiences, start with the grade 3 slides and work up through the grade 6 narrative slide. Tell participants to consider Part A and Part B as a whole for #1.  Ask participants to identify the DOK level of this item.  Have them reference their graphic organizers, “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  



 

Which of Abigail Adam’s actions described in the biography 
best shows her being an advocate? 
 

a) “She read any books that were available and became 
knowledgeable about a variety of subject matters most 
women never considered.” 

b) “Abigail Adams supported the revolution as fervently 
as John, and she arguably suffered more because of it. 

c) She asked Warren to petition Congress with her and 
request that Congress establish some laws that favor 
women.”* 

d) “While her main focus was on her family and home, 
Adams remained in correspondence with several 
political figures…” 

 

Sample Item #1—Part B 
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Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 2. 



 

Which of Abigail Adam’s actions described in the biography 
best shows her being an advocate? 
 

a) “She read any books that were available and became 
knowledgeable about a variety of subject matters most 
women never considered.” 

b) “Abigail Adams supported the revolution as fervently 
as John, and she arguably suffered more because of it. 

c) She asked Warren to petition Congress with her and 
request that Congress establish some laws that favor 
women.”* 

d) “While her main focus was on her family and home, 
Adams remained in correspondence with several 
political figures…” 

 

Sample Item #1—Part B 
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DOK 2 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 2. 



 
 

Which question below is left unanswered by the biography 
“Abigail Smith Adams” because insufficient evidence is 
provided? 
 
 

a) Why did John Adams suffer less from the war than 
Abigail Adams did? 

b) Why did Abigail Adams write a letter to Mercy Otis 
Warren? 

c) Why did Abigail Adams ask John Adams to “remember 
the ladies” when creating the new nation? 

d) Why did John Adams fail to respond to Abigail Adams’ 
pleas for better treatment of women?* 

 
  
           
 

Sample Item #2—Part A 

Presenter
Presentation Notes
Have participants read Part A and then Part B.  Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide” for evidence to support their answers.  



 
 

Which statement is true about the biography and best 
supports the answer to Part A? 
 
 

a) The biography indicates that John Adams was often in 
a safer location than Abigail Adams was but never 
explains why she was in danger. 

b) The biography indicates that John Adams respected his 
wife’s opinions but never explains why he agreed or 
disagreed with her.* 

c) The biography indicates that Abigail Adams 
corresponded with other women but never explains 
why she wrote the letters. 

d) The biography indicates that Abigail Adams wanted her 
husband to think about the treatment of women but 
never explains why she thought changes should be 
made. 

 
  
           
 

Sample Item #2—Part B 
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Presenter
Presentation Notes
Ask participants to identify the DOK level of this item. This is a DOK 3. Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  



 
 

Which statement is true about the biography and best 
supports the answer to Part A? 
 
 

a) The biography indicates that John Adams was often in 
a safer location than Abigail Adams was but never 
explains why she was in danger. 

b) The biography indicates that John Adams respected his 
wife’s opinions but never explains why he agreed or 
disagreed with her.* 

c) The biography indicates that Abigail Adams 
corresponded with other women but never explains 
why she wrote the letters. 

d) The biography indicates that Abigail Adams wanted her 
husband to think about the treatment of women but 
never explains why she thought changes should be 
made. 

 
  
           
 

Sample Item #2—Part B 
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DOK 3 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item. This is a DOK 3. Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  



 

Which statement accurately describes the relationship 
between two central ideas in the biography “Abigail Smith 
Adams”? 

 
a) Abigail Adams had a significant amount of political influence 

for a woman of her time, and she used her influence in 
several ways, including trying to gain rights for women.* 

b) Abigail Adams was given many opportunities to prove that 
women could handle the same tasks as men, and she 
studied a wide range of topics so that she could show that 
women could also be educated. 

c) John Adams loved and respected his wife, and the letters 
they wrote each other are important because they show 
how a typical family was able to survive during the 
Revolutionary War. 

d) President John Adams often called upon his wife Abigail for 
counsel on personal and political issues, and he encouraged 
her to help him determine his policy on women’s rights. 

 

Sample Item #3—Part A 

127 

Presenter
Presentation Notes
Have participants read Part A and then Part B. 



 

Which two sentences from “Abigail Smith Adams” best 
support the answer to Part A? 

 
a) “She read any books that were available and became 

knowledgeable about a variety of subject matters most women 
never considered.” (paragraph 2) 

b) “From the beginning, it was she who managed their farm and took 
care of business so that he could devote himself to politics.” 
(paragraph 3) 

c) “Through his letters it is clear that he trusted his wife to take care 
of his business matters and admired her self-sufficiency.” 
(paragraph 4) 

d) “…Abigail Adams began to refer to their property and other affairs 
as her own instead of ‘ours.’” (paragraph 4) 

e) “In these letters one can tell that they were close friends and 
often Adams advised her husband on matters of politics.” 
(paragraph 5)* 

f) “She was an advocate for females and expressed original feminist 
theory, as well as insightful political thought.” (paragraph 8)* 

 

Sample Item #3—Part B 
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Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3. 



 

Which two sentences from “Abigail Smith Adams” best 
support the answer to Part A? 

 
a) “She read any books that were available and became 

knowledgeable about a variety of subject matters most women 
never considered.” (paragraph 2) 

b) “From the beginning, it was she who managed their farm and took 
care of business so that he could devote himself to politics.” 
(paragraph 3) 

c) “Through his letters it is clear that he trusted his wife to take care 
of his business matters and admired her self-sufficiency.” 
(paragraph 4) 

d) “…Abigail Adams began to refer to their property and other affairs 
as her own instead of ‘ours.’” (paragraph 4) 

e) “In these letters one can tell that they were close friends and 
often Adams advised her husband on matters of politics.” 
(paragraph 5)* 

f) “She was an advocate for females and expressed original feminist 
theory, as well as insightful political thought.” (paragraph 8)* 

 

Sample Item #3—Part B 
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DOK 3 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3. 



 

What claim does President Adams make about the timing of 
the “Declaration of Independency”? 

 
a) The declaration should have been made several 

months earlier, as many months of hardship were 
endured for no reason. 

b) The declaration is being made prematurely because 
the Colonies are not prepared for the consequences. 

c) The delay of the declaration actually worked out well, 
as it allowed the colonists to truly unite behind one 
idea.* 

d) The delay of the declaration was unnecessary and can 
be contributed to a lack of understanding on the art of 
the colonists. 
 

 

Sample Item #4—Part A 
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Presenter
Presentation Notes
Have participants read Part A and then Part B. 



 

Which excerpt from the text best supports the answer to Part 
A? 
 

 
a) “We might, before this hour, have formed alliances 

with foreign States...” (paragraph 3) 
b) “Time has been given for the whole people maturely 

to consider the great question of independence, and 
to ripen their judgment, dissipate their fears, and 
allure their hopes…” (paragraph 4)* 

c) “…by debating it in assemblies, conventions, 
committees of safety and inspection, in town and 
county meetings,…” (paragraph 4) 

d) “I am well aware of the toil, and blood, and treasure, 
that it will cost us to maintain this declaration, and 
support and defend these states.” (paragraph 6) 
 

 

Sample Item #4—Part B 
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Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3. 



 

Which excerpt from the text best supports the answer to Part 
A? 
 

 
a) “We might, before this hour, have formed alliances 

with foreign States...” (paragraph 3) 
b) “Time has been given for the whole people maturely 

to consider the great question of independence, and 
to ripen their judgment, dissipate their fears, and 
allure their hopes…” (paragraph 4)* 

c) “…by debating it in assemblies, conventions, 
committees of safety and inspection, in town and 
county meetings,…” (paragraph 4) 

d) “I am well aware of the toil, and blood, and treasure, 
that it will cost us to maintain this declaration, and 
support and defend these states.” (paragraph 6) 
 

 

Sample Item #4—Part B 
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DOK 3 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3. 



 

Select the claim that both Abigail and Adams make in their 
letters and drag it into the box labeled “CLAIM.” 
 

 
 

Sample Item #5—Part A 
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Providence determines which 
side will win in a conflict. 

It is human nature that people 
who have control will tend to 
turn toward bad behavior rather 
than good behavior.* 

All people, regardless of gender 
or position, should have their 
rights protected. 

People who have oppressed 
others are less likely to desire 
freedom than those who have 
not oppressed others. 

CLAIM 

 
 
 
 
 

Presenter
Presentation Notes
Have participants read Part A and then Part B. 



 

Choose two quotations, one from each letter, that provide 
evidence for the claim made by both Abigail and John Adams. 
Drag each quotation into the appropriate box. 

 
 

 

Sample Item #5—Part B 
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Quotations from Abigail’s Letter to 
John Adams 

Quotations from John’s Letter to 
Abigail Adams 

1. “Of this I am certain, that it is not 
founded upon that generous and Christian 
principle of doing to others as we would  
that others should do unto us.” 
(paragraph 2) 

5. “It is the will of Heaven that the two 
countries should be sundered forever.” 
(paragraph 2) 

2. “…in the new code of laws which I 
suppose it will be necessary for you to 
make, I desire you would remember the 
ladies…” (paragraph 7) 

6. “The people will have unbounded 
power, and the people are extremely 
addicted to corruption and venality…” 
(paragraph 2)* 

3. “Remember, all men would be tyrants if 
they could.” (paragraph 7)* 

7. “Time has been given for the whole 
people maturely to consider the great 
question of independence…” (paragraph 
4) 

4. “…regard us then as beings placed by 
Providence under your protection…” 
(paragraph 8) 

8. “This will cement the union, and avoid 
those heats…which might have been 
occasioned by such a declaration six 
months ago.” (paragraph 4) 

Evidence from John Adam’s Letter 

 
 
 
 

Evidence from Abigail Adam’s Letter 

 
 
 
 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3. 



 

Choose two quotations, one from each letter, that provide 
evidence for the claim made by both Abigail and John Adams. 
Drag each quotation into the appropriate box. 

 
 

 

Sample Item #5—Part B 
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Quotations from Abigail’s Letter to 
John Adams 

Quotations from John’s Letter to 
Abigail Adams 

1. “Of this I am certain, that it is not 
founded upon that generous and Christian 
principle of doing to others as we would  
that others should do unto us.” 
(paragraph 2) 

5. “It is the will of Heaven that the two 
countries should be sundered forever.” 
(paragraph 2) 

2. “…in the new code of laws which I 
suppose it will be necessary for you to 
make, I desire you would remember the 
ladies…” (paragraph 7) 

6. “The people will have unbounded 
power, and the people are extremely 
addicted to corruption and venality…” 
(paragraph 2)* 

3. “Remember, all men would be tyrants if 
they could.” (paragraph 7)* 

7. “Time has been given for the whole 
people maturely to consider the great 
question of independence…” (paragraph 
4) 

4. “…regard us then as beings placed by 
Providence under your protection…” 
(paragraph 8) 

8. “This will cement the union, and avoid 
those heats…which might have been 
occasioned by such a declaration six 
months ago.” (paragraph 4) 

Evidence from John Adam’s Letter 

 
 
 
 

Evidence from Abigail Adam’s Letter 

 
 
 
 

DOK 3 

Presenter
Presentation Notes
Ask participants to identify the DOK level of this item.  Have them reference “Webb’s Depth of Knowledge Guide,” “SBAC Appendix C,” and “Hess’s reading and writing matrices” for evidence to support their answers.  This is a DOK 3. 



 

Both John and Abigail Adams believed strongly in freedom and 
independence. However, their letters suggest that each of them 
understood these terms differently based on their experiences. 
 
Write an essay that explains their contrasting views on the 
concepts of freedom and independence. In your essay, make a 
claim about the idea of freedom and independence and how 
John and Abigail Adams add to that understanding and/or 
illustrate a misunderstanding of freedom and independence. 
Support your response with textual evidence and inferences 
drawn from all three sources. 

 
 

Sample Item #6 
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Presenter
Presentation Notes
Ask participants to determine the DOK level of this item using the Determining DOK worksheet (Word doc).  Have them reference “Webb’s Depth of Knowledge Guide” for evidence to support their answers.  Is this a DOK 3 or 4?   It is a 4. What evidence do you have to support your answer?



 

Both John and Abigail Adams believed strongly in freedom and 
independence. However, their letters suggest that each of them 
understood these terms differently based on their experiences. 
 
Write an essay that explains their contrasting views on the 
concepts of freedom and independence. In your essay, make a 
claim about the idea of freedom and independence and how 
John and Abigail Adams add to that understanding and/or 
illustrate a misunderstanding of freedom and independence. 
Support your response with textual evidence and inferences 
drawn from all three sources. 

 
 

Sample Item #6 
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DOK 4 

Presenter
Presentation Notes
Ask participants to determine the DOK level of this item using the Determining DOK worksheet (Word doc).  Have them reference “Webb’s Depth of Knowledge Guide” for evidence to support their answers.  Is this a DOK 3 or 4?   It is a 4. What evidence do you have to support your answer?



Examine Your Own Assessments 

• Examine assessment questions/tasks you 
currently use at your grade level and in your 
content area.   

• Individually or with a partner, determine the 
DOK of several items.  What do you find?  Are 
you measuring learning outcomes at all levels of 
DOK? 

 

Presenter
Presentation Notes
Have participants review the prototype items and try to turn their current assessment questions into mirrors of the items they see.  The prototype item types can be used at any grade level; the difference would be the level of text used as the basis for the question.  They should use prototype formats from all types regardless of the grade the examples are shown.  



Revise Your Own Assessments 
• Revise assessment items you already use or write new ones to 

DOK levels 2, 3, and 4 following the formats of the prototype 
items.  Be sure to ask students to provide evidence for the 
answer they choose or when they are writing responses.  
 

• Note:  The intent of some standards may identify learning 
outcomes only at DOK 1 or 2.  It may not be possible or 
beneficial to try to measure the standard at a higher level. 

 



140 

Presenter
Presentation Notes
Use the ISTEP+ Instructional and Assessment Guidance to determine critical standards. http://www.doe.in.gov/sites/default/files/assessment/mathgrades-3-8instructional-and-assessment-guidance2014-15.pdfHave participants work in pairs to complete this task.  Is this a DOK 3 or 4?   What evidence do you have to support your answer?



What are the DOK Levels of the 2014 IAS? 

You can access Appendix E on page 65/163 of the Smarter 
Balanced CCSS Eligible Content Final Report at   
http://www.smarterbalanced.org/wordpress/wp-
content/uploads/2011/12/Smarter-Balanced-CCSS-Eligible-
Content-Final-Report 
 
This document along with the correlation guide to the 2014 IAS 
will allow you to see the DOK range of most of the standards.  

http://www.smarterbalanced.org/wordpress/wp-content/uploads/2011/12/Smarter-Balanced-CCSS-Eligible-Content-Final-Report
http://www.smarterbalanced.org/wordpress/wp-content/uploads/2011/12/Smarter-Balanced-CCSS-Eligible-Content-Final-Report
http://www.smarterbalanced.org/wordpress/wp-content/uploads/2011/12/Smarter-Balanced-CCSS-Eligible-Content-Final-Report


Now What? 
• When should we begin to teach the new Indiana 

CCR standards in ELA and Math? 
 

• How can we be intentional about DOK? 
 

• How can we scaffold student efforts so they will 
be able to hand DOK 3 and DOK 4 tasks in March 
and April independently? 



Reflection 
• Why is understanding the four levels of Webb’s 

Depth of Knowledge essential for educators? 
  
• What are the implications for your classroom 

and for your district as you reflect on what you 
need to do to ensure your students are prepared 
for the 2014-15 ISTEP+? 



Your feedback is 
important... 
http://bit.ly/ESCEval 

http://bit.ly/ESCEval


We Did It! 
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